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Director of Thesis: 
-Introduction 
One of the most remarka~le facts about the status of art 
education at the elementary school level is its lack of status, 
a lack observed with appropriate misgivings by educators today just 
as it has been by prominent educators ever since art education has 
been implemented i_n the public schools. There is a general lack of 
art education in our nation's schools. 
Statement of Problem 
The purpose of this study is to investigate whether high 
school student art tutors will enhance the art curriculum in the 
elementary art program, and if this program accrues other advantages 
as by-products. 
Purpose of Study 
The efficiency of art education must be improved so that more 
students can benefit from art experiences. Current educational trends 
seem to offer three alternatives for art educators. Pretraining of 
future teachers, artists-in-the-school's programs, and more art 
specialists may seem to be solutions to the problem, but none 
solve the immediate problem of enriching the art curriculum. 
Hypothesis 
High school student tutors will enhance the efficiency of 
art instruction in elementary schools, and will have other advantages 
as by-products. 
Review of Related Literature 
Due to the unique nature of this study very little literature 
directly connected.with studies of this type could be found. Books, 
dissertations, and articles concerned with this type of study were 
reviewed. 
Several studies established the general lack .of art education 
in public schools. Related programs in other areas of the curriculum 
offered auxiliary personnel or student teacher help to cl ass room 
teachers. It was found that exposure to more activities and more people 
has increased the level of creativity. 
Procedure 
Advanced high school students were trained according to certain 
_guidelines, and introduced into the elementary classrooms. The students 
taught once a week for forty five minutes over a six week period during a 
three year span of time. Students and elementary teachers involved were 
administered questionnaires and interviews. Changes in time spent on 
art education were measured. 
. Analysis 
All teachers involved with the program answered "yes" 
to the following questions: 
Did this program increase your classroom curriculum? 
Was this program an efficient and effective extension 
of the art program? 
Was the project worthwhile? 
Was the project beneficial to you and your class? 
All students involved answered "yes" to these questions: 
Was the project worthwhile? 
Was -the-proJec-t-beneficial to-you?· 
Did you learn from your teaching experience? 
Should the project be continued?· 
Actual time spent in art education processes was increased 
a total of almost seventy percent and iri some cases as much as one 
·hundred and five percent. 
Conclusions 
Positive learning ·experiences were taking place in the art 
..... 
p·rogram. 
The project was determined to be an efficient and effective 
extension of the current art program. 
The project was beneficial to teachers, children, and student 
tutors. 
A career opportunity was presented and explored by the high 
• 
school students participating in the program. 
Creativity was observed to be stimulated through the inter-
action of the classroom children with the student tutors. 
Actual art instruction time was increased by as much as 
one hundred and· five percent in several cases, and by an over all 
average of nearly seventy percent. 
I 
In view of these conclusions it can be stated that high 
school student tutors will enhance the efficiency of elementary 
art instruction, and that positive by-products result from the 
program. 
Recommendations 
The program should be extended over a longer period of 
time. 
Adequate finances should be provided for the program· to 
maximize student tutor instruction. 
Pre-tests and post-tests should be administered to the 
elementary children to measure any progress made. 
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2 
prominent educators for more than any of us care to remember. 2 This presents 
a perplexing problem for the art specialist of a school system. 
In reviewing the conditions under which art is permitted in our 
culture and specifically in education, it is miraculous that it survives at all. 
In the schoo 1 s, the co 11 ecti ve nonsupport in terms of attitude, organization, 
and function is discouraging to art personnel to the point of debilitation. 
It is a general situPtion, national in extent which inspires neither excellence 
nor timeliness. Art specialists try to teach hundreds of children a week in 
forty minute or so time blocks, often utilizing ineffective curricula and in-
adequate instructional modes of strategy. While our educators are loathe to 
mention it out loud, the truth is that there are thousands of hopelessly im-
poverished art programs in every state.3 
With this lack of art education in the nations' schoo·ls it is necessary 
that educators realize students. are not receiving the quality curriculum that 
they are entitled to. What can be done to get art experiences to the vast 
majority of school children? The addition of high school student tutors in 
an existing art curriculum will present more art experiences to more elementary 
school children. 
STATEMENT OF PROBLEM 
The purpose of this study is to investigate whether high school student 
art tutors will enhance art instruction in the elementary classroom, and, if there 
are other advantages as by-products. 
2Gene Mittler, "The Cl ass room Teacher and the Future Improvement of 
·Elementary Art Instruction". Peabody Journal of Education, April, 1975, p. 187. 
3vitoria, "Elementary Art Education: The State of the Field". Art 
Teacher 5 (1) Winter, 1975, p. 3. 
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The only solution is innovation and experimentation on the .part of 
the _existing art specialists. The key point is to organize, to implement and 
supplemen.t art programs in local schools. The art specialist of today should 
be a multi-arts specialist. He should develop inservice programs within in-
dividual buildings and the district to help classroom teachers gain the 
conf-idence to teach the arts in a meaningful manner. If this is done, and 
principals are included in the retraining, a significant step can be taken 
toward building a value-related curriculum that places the arts in an acceptable 
and high priority ranking in today's education.9 In order to enhance or enrich 
the efficiency of the art instruction in elementary education, the specialist 
needs-to- -exper-iment--and--fonov-ate--through -the-use--0f • student -tutors.• In other--
words, the problem is how the art specialist can extend and enrich art instruct-
ion with tools that are accessible to him. 
DELIMITATIONS 
The study was conducted over a three year period in a campus· complex 
situation, High school student tutors taught art projects to approximately 
400 elementary children (grades K-3) per year in fifteen different classrooms. 
The Guidelines for Planning Art Instruction in the Elementary Schools of Ohio 
was used for tutor curriculum construction. 10 
9Art Education: Elementary. Washington, D. C., National Education 
Association, 1972, p. 110. 
1 OE fl and, Arthur, (ed.).- Gui de 1 i nes for Planning Art Instruction 
in the Elementary Schools of Ohio, Columbus, Ohio, State of Ohio Department 
o"f Education, 1970. 
HYPOTHESIS 
High school student tutors will enhance the efficiency of art 
instruction which in turn brings about other advantages as by-products. 
DEFINITIONS 
6 
Art Education. - Refers to the sensitizing and enlightenment of 
the individual to the qualities, meanings, and humanizing aspects inherent 
in visual artistic expression and/or communication as manifest in the forms 
associated with the fine arts, the crafts, or the photographic image. 
Art for Art~ Sake - Receiying and providing a source of aesthetic 
pleasure of enjoyment. 
Therapy - Using art to release emotional tensions, remediate growth 
problems and providing means for self-expression and individual personal 
achievement. 
Enriching the Curriculum - Non-art subject matter areas and skills 
are enriched and strengthened through artistic involvement activities related 
with them. 
Efficiency - Refers to the art specialist and the classroom teacher 
:being able to offer art to a greater number of children, and to provide these 
children with a wider scope of art experiences. 
Chapter 2 
REVIEW OF RELATED LITERATURE 
Due to the unique nature of this study little literature directly 
connected with studies of this type could be found. However, books, theses, 
. and articles connected with the establishment of the study were reviewed 
... "-• 
with some interesting results. 
Elliot W. Eisner states: . 
What place can the visual arts justly claim in the 
curriculum? At present their position is at best tenuous 
for although some form of art instruction is available in 
schools, art instruct.ion tends to be regarded as more of 
an embellishment than a necessity.1 
Art education in the public schools lacks any strength and in many 
instances is completely omitted because it is thought of as a frill to general 
education. 
The history of art education in the United States is one of continuous 
adaptation to meet social and cultural changes related to the needs of society. 
· This adaptation is not always as rapid as historically it seems it should have 
been .. This art education cultural. lag .within the schoo.ls themselves has added 
. strength to the phrase "art is a frill." 
Irving Kaufman, in his book Art Education in Contemporary Cu_lture,2 
generally covers the.role of art in education and the teaching of art. The 
lchasnoff, Robert E. (ed.} _Elementary Curriculum, New York, Pitman 
Publishing .-Corp., 1964. 
· .
2Kaufman, Irving, Art Education in Contemporary Culture, New York, 
N.Y., the MacMillan Company, 1966. 
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author points to the need to change the role of art education in the general 
education curriculum. 
Several studies have been conducted to find the extent of the lack 
' of art in public schools. Art Teaching in Elementary School Classrooms of 
Texas3 proposed to find the strengths and weaknesses in teaching art by 
Texas elementary classroom teachers. A questionnaire was circulated to 
selected elementary public schools in Texas. 
The questionnaires were analyzed and it was found there existed 
more weaknesses than strengths. Teachers did not apply sound educational 
principles to the teaching of art, there was a general lack of understanding 
as to the purpose and function of an art program, and many more disgusting 
.facts about the lack of any real art activities occurring. 
Research conducted by the_ National Education Association4 points 
out some startling facts. The regular classroom teacher was expected to 
teach art without any help from a specialist in well over half the 656 schools 
reporting in this survey. Although the regular classroom teacher was 
expected to teach art in most schools, a little less than a third of the 
schools required an ability to teach art 11s a condition of employment. Art 
specialists alone did the teaching of art in less than ten percent of all 
school reporting. Pupils. received no formal instruction in art at all in 
about eight percent of the scho.ols in small districts, and in about five 
percent of all schools. The section of the questionnaire left for comments 
showed far less enthusiasm for art on the part of the responding principals, 
· and indicated far less effort to provide special programs in art as compared to 
other areas of the curriculum. 
3Frank, J. E., Art Teaching in Elementary School Classrooms of Texas: 
Strengths and Weaknesses. University of Denver, 1962. 
4Research Monograph 1963 - M3, Music and Art in the Public Schools. 
Art for art's sake and as therapy and as end of work enjoyment is 
·all but non-existent in the framework of the educational curriculum as is 
stated in the previous paragraph. The key to improving the role of art is 
in engaging new ideas. In his proposals of art education, Vincent Lanier 
states: 
"What we need--and here I will speak only of the teaching 
of art--are new conceptions of modes of artistic behavior, new 
ideas of what might constitute the curricula of the art class. 
These new curricula must be meaningful and relevant to pupils 
and must engage the 'guts and hopes' of youngsters and through 
these excitements provoke intellectual effort and growth. 11 5 
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The author goes on to propose giving the art class a share in the 
process of exploring social relationships and developing alternative models 
of human behavior to adopt to a quickly changing environment. 
To seek this sort of involvement we must include as many students 
as possible in a meaningful art experience and implement novel modes of 
teaching. The obvious answer is a form of-differentiated staffing involving 
.art specialist, classroom teacher, secondary student personnel, and elementary 
school children. 
According to Decarlo and Madon, in their book Innovations in Education 
for the Seventies,6 for many years educators have been trying to discover ways 
of reducing the teacher-pupil ratio, but economic considerations have not per-
mitted them to do so. Lately, interest in differentiated staffing has develop-
ed. This enables teachers and para-professionals to spend more time with each 
5Lanier, Vincent, "The Te~ching of Art as Social Revolution", Phi Delta 
Kappa, Feb., 1969, p. 314. 
6DeCarlo, Julia E. and Madon, Constant A., Innovations in Education for 
the Seventies: Selected Readings, New York Behavioral Publishers, 1973, p. 97. 
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child. If this can work in general education, it should also be considered 
in art education. 
The art program can be an area of experiment and development to meet 
the needs of the students and to expose students to a better understanding of 
the art process. In Promising Programs in Art Education: For California Public 
Schools, the California State Department of Education describes such programs. 
Twenty three exemplary art education programs in California school 
districts are identified and described. Selected on the basis of criteria 
stressing program management and commitment, these programs represented three 
categories: Comprehensive multi-art experiences, in-school programs, and 
shared community-school resources. 
The Borrego Springs High School in-school program was most interesting . 
. This program entaile·d ·students building walls, setting tile, planting trees 
and even laying brick. Student desire for artisitic expression as a means of 
showing school pride led to systematic plans for revitalizing the school en-
vironment. 
If this can be done with such great success; that is, using h_igh school 
students to work outside of the curriculum to actually physically restructure 
-a school, why not apply this to inside the curriculum? One of the earliest 
references to this type of program is found in the work of William Bentley Fowle. 
· Fowle, ·an· educator, author, and publisher was_ born in Boston, Massachusetts, in 
1795. He introduced the monitorial system of education into a Boston school in 
1821, while a member of the primary school committee of Boston. His success 
was so great that some wealthy gentlemen built and equipped the "French Monitorial 
School" in Boston.? The monitorial technique was a method whereby groups of 
students could be taught by a student monitor who was instructed by the head-
7The National Cyclogaedia of American Biography, Vol. 10, New York, 
James T. Wh1te Company, 190 , p. 220. 
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master. This arrangement when initiated promised to be highly effectiv~ as 
well as economical.8 
The use of high school students inside the curriculum as teenage teachers 
. has been implemented in a school in Maine. Nikki Adams, in her article, "How 
About A Teen-Age Teacher?", describes her program. Ms. Adams i.s an art supervisor 
for grades ten through twelve in Mt. Blue High School, Farmington, Maine. 
She prepared t~n seniors to teach elementary school children in the 
district's public schools. The Mt. Blue students taught two or three_ days a 
week in·each separate area of the school district covering 1300 students and 
entering eight schools. The program was quite successful.· As Ms. Adams stated: 
It has been a wonderfully innovative program in that it has 
given these senior high students a chance to work with elementary 
teachers and students, and also has given the student-teachers 
themselves an opportunity to find out if they would ever contemplate 
a future as a teacher.9 
This approach to art edu_cati on seems mos_t practical and fi 11 s the 
existing need for an innovative answer to the problem of extending art in-
struction to reach more children. 
--Exposure to high school student-teachers must certainly have some 
effects up_on the elementary children, whether good or bad. It is hoped that 
the high school student teacher will have a very positive effect on the 
children as the children will have a positive effect upon them. Frank Barron 
point's to the fact that variety stimulates creativity. In his book, The Creative 
Person and Creative Process, Barron states: 
8Ecker, David and Eisner, Elliot. 
Education", ·Concepts in Art and Education, 
Millan Company, 1970, p. 13. 
"Some Historical Developments in Art 
ed. G. Pappas, New York, The Mac-
9Adams, Nikki, "How About A Teen-Age Teacher?" Art Education, Vol., 28, 
No. 4, April,. 1972, p. 26. 
"The educational establishment as a whole--tends to develop 
into Q closed system, to stick with established methods, to 
play it safe even in the face of evidence that new needs are 
coming into being and that old methods fail to meet these needs. 
Unfortunately, the closed institutional system tends to make the 
people within it into its own image, so that they too become 
'closed people'. To stimulate creative change, we must begin 
with interaction to new individuals'1 ,lO 
12 
The bulk of the work deals with increasing individual creativity. It 
points out that creativity has little correlation with scores on IQ tests, but 
that creativity can be stimulated through various techniques. 
Harold Anderson, in his book, Creativity and its Cultivation,11 points 
to some techniques in elementary art education, but does not clearly define the 
role of education in fostering creativity. However, ·a study conducted by Dr. 
Robert Even suggests that art experiences improve the creative performances and 
attitudes of academi tally superior students. Dr. Robert Even in An Experimental 
Study of the Comparative Effect of Selected Art Experiences on the Creative 
Performance and Attitudes of Academically Superior Students investigated the 
problem of development of creative potential by randomly selecting high school 
students who ranked in the upper twenty five percent of their class. The group 
·. was split and administered the experiment. The results of the study indicate 
that.academically superior students characterized as comparatively low in 
creativity may be taught to increase factors of genera·l creative thinking by 
art education designed for that purpose. Creativity can be stimulated and 
increased. It is believed this will be evidenced as a benefit of the student-
t~tor program.12 
10Barron, Frank, Creative Person and Creative Process, New York 
Holt, Rinehart and Winston Inc. 1969, p. 135. 
llAnderson, Harold H., Creativity and its Cultivation. New York 
Harper and Row, 1959. 
12Even, Robert L., An Experimental Study of the Comparative Effect of 
Selected Art Experiences on the Creative Performance and Attitudes of 
Academically Superior Students, University of Minnesota, 1963. 
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This material brings us to some interesting understandings of the 
state of art education ·today. It is obvious that more children need to receive 
more ·exposure to art in a meaningful way. Experiments with the use of different-
iated staffing have been used in other areas of educati.on and to some extent, 
in art education. A practical and beneficial extension of the art specialist 
would.be through the use of available auxiliary personnel, such as high school 
art students. Through exposure to new art experiences, students will stand a 
better chance of stimulating their creativity and receive the benefits of positive 
behavioral interaction. 
Chapter 3 
PROCEDURE 
To investigate if high school students would enhance the elementary 
art curriculum the first step was to select the students to be trained. 
Experienced juniors and seniors were selected from one h_igh school 
class so that learning and dissemination of information could be handled more 
easily. 
The program, it was assumed, would be more workable, be more easily 
controlled and evaluated if it were concentrated in the lower elementary level. 
The actual classes involved were two kindergarten, three first grades, four 
second grades, four third grades, and one elementary learning disabilities class. 
The high school tutors dealt with approximately 400 students per year in these 
~lasses over a three year period. 
The administration was contacted. The building principals helped in 
arrangement of schedules, coordination of time periods, workshops, and coord-
ination of materials. The high school principal helped in arranging to release 
the po ten ti al tutors from free periods and study ha 11 s. and in cl eart_ng the 
way for further pursuit of the project. The elementary principal asked the 
primary teachers who volunteered to participate in the project to request a 
time for ar.t in their schedules. The coordination of schedules provided some 
difficulty since the classes met in three different buildings on two different 
time schedules. 
Once the mechanics of scheduling were accomplished, a workshop with 
·•the teachers involved was held. The workshop, arranged by the assistant 
14 
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elementary principal; and conducted by the art specialist, introduced the 
teaching methods the student tutors were learning and oriented the.teachers 
as to what to expect. The session was video-taped for possible reference 
and review to i.nsure complete coverage of pertinent material. 
While the scheduling was taking place, the high school students 
were learning methods of teaching and lesson objectives from Guidelines for 
Planning Art Instruction in the Elementary Schools of Ohio. Th.ey were taught 
by the art specialist to plan a lesson with specific and meaningful objectives 
that would build basic skills while ostensibly presenting "fun" things to do. 
Each student learned that an art lesson should be geared to the child's 
interest level. The lesson should also work within the child's social and 
cultural context. Consequently, they learned the need to set up objectives 
.that specified· the person or persons for whom the lesson was intended, the 
.behavior to be modified (or an understanding to be acquired) and name an art 
or art related object of inquiry. Thus, the student tutor was able to design 
such lessons as: 
The primary children will make a paper flower bouquet, and 
learn the different shapes of flo~ers. 
The objectives of spatter painting are to show children a 
way of print making and to give children practice with design. 
Making paper windmills will help primary children develop 
good finger dexterity. 
These are but a few examples of lesson designs included in handbooks 
created by the student tutors. (See AppendixA) 
The tutor's lesson plan also used five points of focus or areas of 
content. These five areas of content were subject, medium, product, design, 
.and style. Almost everything one can do or say in art involves one or more 
·of these considerations. Subject is what the work of art is about a house, 
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tree, people, etc. Medium is what the work -of art is executed with-crayons, 
paint, clay, fabric, etc. Of course, product is what the child makes, such 
as a picture, belt, or piece of jewelry. The tutors tried to include at 
least two or more design principles in each lesson. Design elements can be 
effectively used at any level of teaching if well integrated in the lesson. 
These are form, value, color, line, and texture. Style is the manner in 
which the work of art is created, such as abstraction, expressionism, or 
fantasy. Using these five points of focus, a teacher may stress any one 
.point in one or more lessons and still maintain continuity. 
Example: ~S~ub~J~·e~c~t __ ~M~ed~1~·u~m;.-_~P~r~o~du~c~t=--_~D~e~s~i~gn"-_~S~t~y~l~e __ 
Man Pencil Drawing Line Realism 
Man Clay Pot Texture Abstraction 
Animal Clay Pot Texture Fantasy 
These areas of-content-are -the bui.lding .blocks. of alL art lessons, 
and they were used to help the student tutors set up a sensible art lesson. 
After using objectives and areas of content in each lesson, the 
students also learned that each lesson needed an allotted time, a list of 
materials needed, and some suggested procedure. Each of the students in-
volved then were required to make a lesson book with ten workable art lessons. 
Some projects which first appeared workable proved to be infeasible under 
the circumstances. In some cases illustrations were needed to clarify the 
lesson. Such a procedure gave the student tutors first hand experience in 
methods and materials used in art education. The specialist selected the 
most suitable lessons from each·student booklet and the same students typed 
·· · a book of elementary art lessons. This book was used by the student tutors 
and given to the classroom teachers involved so they could use them after 
the tutors left. (See Appendix A) 
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Jhe next important step was to see if the lessons worked. Each 
student taught the high school class a lesson, thereby acquainting the 
student with more lessons and practice in practical applications. A lesson 
might appear workable.on paper, but fail when tried in a practical situation. 
The high school tutors were divided into teams of two according to 
their free periods and to the elementary teachers' preferred time. Each team 
went to the elementary classroom and consulted with the classroom teachers 
as to length and content of the lessons. Each team was in a classroom for 
one week for forty-five.minutes per day over a six week period. Some teams 
had more than one classroom, but no·more than two. 
An audio-visual record of the entire program was comptled. This slide 
and sound show has been used to present the student tutor concept to·many 
organizations. (See Appendix B) 
After the teams finished teaching, they were asked by the specialist 
. to share their experiences with each other to discuss special problems and 
considerations. Each tutor was asked to write an evaluation and answer certain 
questions concerning the project.· 
An important.step of the project was the interviews and·questionnaires 
given to the primary teachers involved. They were asked to evaluate the pro-
ject. The results of both of these evaluative steps will be discussed later. 
Chapter 4 
ANALYSIS 
The data analyzed in this chapter concerning the use of student 
tutors was collected from supervising teachers and student tutors through 
interviews and questionnaires. The computation of time spent in art projects 
came from actual classroom curricula. Data is divided into three years with 
three different sections included in each year. 
1974-75 Teacher Response 
Fourteen primary teachers participated in the program. All teachers 
filled out ·a questionnaire concerning the use of students as tutors in their 
classroom. Key questions were asked in relation to the success of the program. 
These questions were: 
Do you believe this project was worthwhile? 
we·re your tutors effi cierit? 
Do you believe this p·rogram should be continued? 
All teachers, in the program, made positive responses to the above questions. 
Another question concerning classroom helpfulness and cooperation on 
. the part of the student tutors drew fourteen "yes" responses. All the teachers 
had very positive comments concerning the extension of the art curriculum in 
the elementary. Eight teachers felt the project should have been in operation 
for a longer period of time, and six teachers saw a need to have.the high 
school students better trained in the techniques of elementary teaching. All 
teachers involved stated that the project should be continued. 
18 
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Student Tutor Response 
The high school students were asked specific questions that gave 
them a chance to evaluate the program. Seventeen students were involved 
as student tutors and they answered the following questions: ' 
Do you feel this project was worthwhile? 
Do you believe this project should be continued? 
Did you learn about teaching and working with small 
children? 
Did you have positive learning experiences in your 
classes? 
Did the booklet extend the art experience in the 
classrooms? 
Al 1 seventeen students answered "yes" to these questions. 
Many personal experiences were reported in the evaluations. In re-
counting these experiences, the high school students exhibited an excellent 
insight into what was going on during the learning process; several of their 
quotations and conclusions will be cited in the final chapter. 
Elementary Art Curriculum 
Actual art education processes ~re difficult to define at this age 
level since the pre-school and small child's learning skills involve a great 
deal of art and art related experiences. For this study only art education, 
and no art related projects, were considered in- the time schedule. 
As the grade level in elementary schools increases, the amount of time 
spent on art decreases. Kindergarten teachers reported spending at least an 
hour a week on art education. First grade teac,hers spent approximately fifty 
minutes a week with art education processes. From the first grade up! however, 
the actual time scheduled for art dropped drastically. For example, second 
grade classes spent an average of only thirty minutes per week in art experiences 
per se, and third grade classes averaged only twenty minutes per week. 
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The implementation of the student tutor project added a minimum of 
ten and a half hours per week to the primary curriculum. Each classroom 
received a forty five minute art period in addition to what was already 
in the curriculum. In the second and third grades the curriculum was more 
than doubled, while that of the first grade and kindergarten classes was 
greatly enhanced. The elementary art curriculum was enriched by the additional 
hours of tutor instruction increasing the total art program by almost seventy 
percent on the elementary level. 
1975-76 Teacher Response 
No questionnaires were administered to the teachers this year because 
all teachers had participated in the program the previous year. 
Student Tutor Response 
The ten students that participated in the program were asked the same 
questions as the previous year's students. The students answered yes to all 
of the"questioris. - All -students~stated-that--they"-enjoyed~th~tea:chtng--expertences- · 
that helped them in selecting a career. The high school students felt that 
positive learning experiences had taken place in the classrooms in which they 
·had worked. 
Elementary Curriculum 
With a reduced number of high school students it would seem that less 
time could be spent in the classroom; however, due to better scheduling pro-
cedures, more hours were spent in teaching elementary art. A total of twelve 
and a half hours were taught by the tutors, an increase of two hours from last 
year. With the classroom teachers teaching an average of twenty hours per 
week, this addition represents an increase of classroom art instruction of well 
over fifty percent.· 
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i976-77 Teacher Response 
The same fourteen teachers participated in the program. A different 
·- questionnaire was administered to the teachers. (Appendix C) The key questions 
were as follow: 
Was the project worthwhile? 
Was the project beneficial to.your class? 
Was the project beneficial to you? 
Did the project add variety to your school day? 
Did this increase your classroom curriculum? 
Do you feel this project is an efficient and effective extension 
of the art program? 
The _fourteen teachers answered all questions with a very affirmative "yes". 
Of the fourteen, ten reported·very ·favorable experiences connected with 
student responsibilities. No teachers felt the students needed more training. 
No teachers reported lack of interest on the part of students and children. All 
teachers felt the program was beneficial to the high school tutors as well as 
·to their classrooms. 
Over the three year period no teacher dropped the student tutor program. 
The only problem was trying .to contain the program to just the fourteen class-
-rooms. All teachers in the school were eager and willing to work with the 
students and to·honestly and objectively help with the evaluation and summariz-
ation of the program. 
Student Tutors Response 
Fifteen students were involved in the teaching process. All fifteen 
were asked the following questions: 
Do you feel this project is worthwhile?· 
Did you learn from the teaching experience? 
Did you have positive learning experiences in your 
classrooms? 
Did you enjoy participating in this program? 
Should the program, be expanded to more students 
and continued? 
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All fifteen students answered "yes" to the above questions. Al 1 students 
suggested spending more time in the classrooms. Ten students expressed a need 
for more adequate supplies and materials. 
Elementary Art Curriculum 
Through more effective scheduling, two more classrooms were added to 
the program. The student tutors spent a total of fourteen hours per week in 
the classrooms, an addition of two hours over the previous year. The elementary 
teachers taught a total of approximately twenty one hours in art education, 
with the addition of the fourteen hours supplied by the student tutors, an 
increase of nearly seventy percent. In the second and third grade classes the 
addition of the student tutors increased the art curriculum almost one hundred 
· and five percent, a very significant increase.· 
·• . 
Chapter 5 
CONCLUSIONS 
Through the comparison and analyzation of the compiled data, the 
actual enrichment of the art program on the elementary level can be dis-
~ussed and measured in three areas. These areas are observations and 
evaluations of the high school students, evaluations and analyzations from 
the teachers involved, and actual investigation into any changes in the 
amount of time spent in art education. This chapter will deal separately 
with each area and changes or evaluations within each area. Final con-
clusions and recommendations will then be drawn from all areas within. 
Student·Response 
Forty high school students participated in the program during the 
three year period. All forty students responded very favorably to their 
experiences. They urged that the program be continued, because they felt 
it had many positive effects. The actual observations and evaluations of 
the students involved is the best measure of the experiences and effects 
of the program. 
The following are direct quotes from the reports and evaluations 
of the students: 
"This program is quite beneficial to both students and 
student-tutors. The child feels closer to the teenagers, 
and look at them not only as instructors, but as friends. 
They also participated in activities in our classes where 
. they were required to work together or share things, this 
arrangement worked well because they learned cooperation. 
All in all, this program is valuable and a lot of fun for 
everyone." 
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H1gh school students were having valid and valuable learning 
experiences that coul'd only be gained in this unique experience. Con-
tinuing with more student quotes: 
· I. "The times that I spent in the classroom, I feit 
the team handled themselves and the children very well, 
and the projects they did were very interesting and in-
formative. The children seemed to enjoy the projects and 
went about them with much determination and zeal, but to me 
the best thing was that the children looked up to them and 
were really happy to see them. In short, the team treated 
them like human beings and friends." 
II. "I enjoyed teaching art these six weeks. I know 
the children enjoyed art because it was a change of their 
routine. The teachers and students finally found the 
importance of having art in the elementary grades. Art 
showed them design, texture, color, form, and shape. It 
also taught them how to use their imagination and creativity." 
III. "In one of our third grade classes, while the class 
was doing crayon magic, Scott tasted some purple paint." 
IV. "Teaching the ·elementary art classes was a very 
worthwhile learning experience." 
V. "Elementary art teaching is one project that benefits 
everybody including the students, the teachers, and the 
student-tutors. The hardest lesson we tried was to teach 
a class of second graders how to use pastels. By the time 
we were done, the children had chalk all over their hands, 
arms, clothes, and faces. There were some very good pictures 
that emerged from all the mess, bµt there were also a few messes 
that combined with the good pictures." 
VI. "I think that the whole project was very· good, and it 
taught the people who were doing the teaching as well as the 
children a lot in the way of getting to know each other and 
·how to cope with problems as well as very interesting art 
experiences". 
VII. "The goal I tried to achieve was to lessen discouragement 
and incourage ambition and a desire to create. Often, as it 
was in my own case, discouragement comes when a drawing or work 
of art doesn't turn out the way we had planned. So I tried to 
show the children some techniques, and the children seemed to be 
more pleased with their work. They actually wanted to draw more . 
.I then let them create their own work using the guidelines I had 
set down, and they really enjoyed themselves. I was glad to 
see that happen. What I enjoyed was the children coming to me 
with questions, because how else are we going to learn if we don't 
ask questions?" 
VIII. "The kids always remembered on what day we were coming. 
As we walked into the classroom, their excitement soard as they 
realized it was art time once again. Each of our projects helped 
the kids very much in expanding their ideas of art and their whole 
kn owl edge of the world of art." 
IX. "The project not only gave us, the student-tutors, a 
valuable experience, but also gave ·the teachers much needed 
·assistance, and showed the elementary students that high school 
students are human and visa-versa." 
X. ''I had a lot of fun in the classrooms. It was because 
I knew the children liked to do art, and they were always glad 
to see us. Another reason was because no matter what they were 
doing, they put it -away as soon as we arrived. The teachers 
seemed.to enjoy art class as much as the children. They always 
asked our team to come back. Some of the classes gave us some 
things they had made because they thought it was our last day to 
teach them. We decided to go back on our own." 
XI. "Over all, teaching elementary children was a great 
success. It gave the children the opportunity to learn the 
enjoyment of art and the fun of producing their own creations. 
It gave the teacher a relief from continuous classroom instruction 
and a little relaxation. It gave me the opportunity to learn how · 
to work with children .in order to teach them what I think is one 
of the most beautiful things of life--art.'' 
As is evidenced from the student responses and the one hundred percent 
positive answers to the key questions on the questionnaires, it can be con-
cluded that positive learning experiences were taking place within the context 
of the total art program. Other positive by-products were evident through 
the implementation of the student-tutor program. An interestin§ point per-
taining to creativity was prevalent in the student evaluations. The stimul-
ation of creativity was not a main concern, neither was it totally shunned in 
the program. The large majority of students found creativity declines as 
ag_e increases. 
I. "One startling observation is that somewhere along the 
way the overall creativity of the students was basically destroyed 
or lost. While first graders would try anything with enthusiasm, 
the third graders needed more instruction and persuasion, and tended 
to need prodding to get.anything accomplished in our alloted time." 
II. "I taught the fir-st and third grade, and for a while 
I had some difficulty, the first graders were much more eager 
to get started and to create than were the third ·graders . 
.. III. "My two classes were a first grade and a third grade. 
I didn't do much with the third grade, but I could do a lot 
with the first graders. I thought the first graders wanted 
to ·learn more." • 
IV. "The time spent with the students was a valuable 
experience for all concerned. We may have inspired a little 
creativity in the students, and they definitely inspired 
creativity in us." 
V. "The first graders were easy to teach because they 
did everything we told them to do and were real creative 
and sweet. The only problem that we had with them was 
making sure we had a lesson they could do. The third graders 
were real loud and we had a hard time trying to teach them. 
They were less creative." 
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This was a totally unsolicited and reoccurring response in the 
student.observations. No def.inite conclusions will be.drawn about this 
evaluation except to·point out that as the grades increased,the amount of 
·observable creativity seemed to decrease, and according to the curriculum, 
as the grade level increased the amount of time spent in art activities 
greatly decreased. 
Another positive by-product for the students involved was explor~ 
ation of a possible career opportunity. Students in ·the project not only 
received a chance for role playing, as teachers, but found out whether they 
enjoyed working with young children. The students found this experience to 
be a useful one. 
I. "I'm glad I got to teach art to the elementary classes. 
I learned a lot about what it must be like to be a school teacher. 
It takes a lot of work and planning." 
II. "I enjoyed teaching art lessons to the classes. At first 
I thought I wouldn't like it, but after I got started it was fine. 
I think I would like teaching.'' - · 
III. "At first, I didn't really want to teach, I thought there 
would be a room full of howling brats. When I taught, I found that 
it wasn't that way at all. The children and the teachers were 
very cooperative. I talked to the children and got to know 
them, and even lost my stage fright." 
IV.· "Teaching in the elementary grades was really fun 
for me. I enjoyed it. I only wish I could go on and teach." 
V. "One thing about teaching, I don't want· to do it for· 
a living." 
IV. "I enjoyed very much working with the students. I 
believe being with them, and observing their actions, will 
help me in my nursing career. I also benefited from being 
around the teachers who knew how to work with the children 
and bring fun and education to them." 
One of the important features of the student tutor project was 
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that it gave students involved an opportunity to explore a career possibility. 
Of the thirty six seniors who participated in the program six are studying 
in education. Four are studying art or art education; and six are studying 
to become nurses. 
Thus far, only small segments of representative student evaluations 
have been used to indicate the feeling of all students involved in the pro-
gram. However, to conclude this section a representative written evaluation 
will be quoted in it's entirety. 
"My teaching experiences this year were confined to a very 
young age group (5-9 years). On the whole, I felt the program 
was a definite success in three main areas. It gives the elementary 
teacher much needed relief, it provides the high school student with 
an opportunity to apply the time that would normally be spent in 
studyhall teaching elementary students, and, most importantly, it 
leaves a definite impression on the elementary student. 
I found, through my teaching, that the students had a terrific 
attitude towards learning about art, although at the age of 6 or 7, 
technique is still a little raw. I think the program is definitely 
worthwhile, especially if begun on the kindergarten level and con-
tinued throughout the elementary years, building talent and an 
appreciation towards art at the same time. 
In my classes I taught art to a class of third graders who had 
had very little art in school until that time, By teaching two times 
a week for about forty five minutes, I found the third graders showed 
·more ability, but that they lacked the creativity and flex-
a6ility that the first graders had. The older students 
confined themselves to two demensional work, while the 
younger students would work in nearly any media with decent 
creativity. 
Art, like physical education, can't be taught the same 
way as the three R's,and yet we've had a physical education 
department with classes clear through school for many years 
and still have no.elementary art department. Obviously, 
society is building athletes instead of artists." 
Need more be said? 
Teacher Response 
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In an examination of the total responses to questions administered 
to the teachers participating in the project, several conclusions are being 
drawn. 
The program was worthwhile to the elementary teachers. It gave 
them free time and added variety to their day. Proof of these conc-lusions 
can be found in the following quotes: 
I. "It gave me free time· as well as sitting back and 
looking at how the children reacted.to other-instructional 
people." 
II. "I needed a break from regular studies as well as 
the children. It was fun to see them create. 11 
III. "I appreciated some new life and ideas presented by 
the student tutors. It gave me a chance to learn some new art 
projects." 
All of the teachers reported that this was an efficient and effective 
extension of the art curriculum. Representative comments were: 
I. 11 I know this project has extended the curriculum because 
it is beneficial to everyone involved." 
II. "The more people ch-ildren come in contact with, the more 
spontaneious are their reactions to all events and projects." 
III. "The older tutorial student can sometimes interact with a 
particular child I had not b~en able to ~each." 
It.can be concluded that the program was indeed beneficial to the 
cl ass room teachers by pro vi d i_ng an efficient and effective extension of the 
art program, and by increasing the curriculum, and through adding variety 
and enjoyment to the daily schedule. 
All teachers were asked what they thought could be done to improve 
the program. Most of the teachers reported that more supplies were needed 
and that the students were needed over a longer period of time. Represent-
ative remarks follow:. 
I. "I would ·like to have the student tutors more often 
during the school year if possible.'' 
II. "The program needs more materials fqr the students 
and the children to work with. I know we could not have the 
materials we wanted or needed due to the school's financial 
situation." · 
III. "Perhaps extend the program to more weeks, even if the 
student tutors could come twice a week it would be great. More 
supplies would definitely help the program." 
• IV. ''I would like the students to come early in. the year and 
then late in tlie year to evaluate progress." 
The program would benefit from a variety of adequate materials that 
would enable the student-tutors to better meet the needs of the children and 
_to give a better quality presentation. Budgets are problems in all school 
syst_ems and some provisions should be worked out to accommodate the program 
and to adequately finance its successful implementation. 
The program should be conducted over a longer period of time than 
just six weeks. With the student tutors working over a longer period actual 
pre-tests and post-tests could be administered to the elementary children 
and the results could be measured more objectively. Th.ese results could ·then 
be.compiled.and specific progress or change could be more accurately measured. 
Curriculum Changes· 
As stated in the analysis of data, the actual time spent in specific 
art activities increased an over all average of nearly seventy percent. It 
is difficult to define specific art activities. The criteria used to.separate 
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art related activities and specific art education were set forth in the 
definitions of art education, art for art's sake, and art therapy in chapter 
one. These guidelines greatly limit what can justly be referred to as art 
education and art related activities such as map drawing or coloring mimeo-
graphed picture. The actual minutes used in this study pertain only to 
that area of the total curriculum which deals with art education. 
The kindergarten grades, due to the age of the children involved 
and the skills taught, naturally spent more time in art education than d1d 
the upper primary grades. The actual increase in time spent in art education 
was only fifty percent, however, new art ideas and processes were presented 
to them by the student tutors which they would not have received through 
normal classroom instruction. 
Art instruction time was increased seventy percent from one hour 
per week to one hour forty five minutes. This represents a substantial 
increase in actual time allotted to art education. 
The greatest increase in time designated as time spent in art 
education occurred in the upper primary grades. The time jumped from less 
than thirty minutes per week to one ho~r and fifteen minutes. This is an 
increase of one hundred and five percent. This represents a significant 
increase in art instruction. It can be _concluded that time spent in art 
education was increased, and in the case of the upper primary grades, 
substantial improvements made in the curriculum. 
In reiteration of the statements and facts presented the author 
found the following conclusions: 
Positive learning experiences were taking ·place in the art 
program. 
Career opportunities were presented and explored by the high 
school students participating in the program. 
Creativity, although very difficult to objectively measure 
or ascertain, was observed to be stimulated through the interaction 
of the classroom children with the student tutors. 
The project was determined to be an efficient and effective 
extension of the existent art program. 
The project was beneficial to teachers, children, and student 
tutors. 
Actual art instruction time was increased by as much as one 
hundred and five percent in several cases, and by an over all 
average of nearly seventy percent. 
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In view of these conclusions ·it can be stated that high school student 
tutors will enhance the efficiency of elementary art instruction, and that 
positive by-products result from the program. 
RECOMMENDATIONS 
Based on the conclusions drawn in this chapter it is recommended 
that the following be considered in any·further study.of this nature: 
The program should be extended to cover a longer- period of 
time such as a school semester or an entire year. 
Pre-tests and post-tests should-be administered to the 
-elementary· students· so that progress can be ·measured more· 
objectively. Torrence Test of Creativity and Rudger's Drawing 
Test are recommended by the author for lower elementary children. 
Adequate supplies and materials should be provided in order 
maximize the learning experiences with in the program. 
Chapter 6 
SUMMARY 
Introduction 
One of the most remarkable facts about the status of ·art education 
at the elementary school level is its lack of status, a lack observed with 
. a·ppropriate misgivings by educators today just as it has been by a host of 
prominent educators ever since art education has been implemented in the 
public schools on a large scale. Art specialists try to teach hundreds 
of children a week in forty minute or so time blocks, often utilizing in-
effective curricula and inadequate instructional modes. There is (or there 
appears to be) a general lack of art education in our nation's schools. 
Statement of Problem 
The purpose of this study is to investigate whether high school 
student art tutors will enhance the art curriculum .in the elementary art 
program, and if this program has other advantages as by-products. 
Purpose of Study 
The efffciency of art education must be improved so that more students 
can benefit from art experiences. Current educational trends seem to offer 
three alternatives for art educators who want to enrich the art curriculum. 
These areas are: redesigning the curriculum in colleges so as to give more 
emphasis to the arts in teacher training programs, artist-in-the-schools 
program, and art specialists working within the typical school system. These 
areas may seem like a solution to the problem, but each has its own drawbacks. 
By the time colleges have reorganized the educational system and new 
teachers are properly trained, many thousands of students will be forever lost 
32 
33 
to any form of art education. Inundated by the daily pressures and demands 
of a teaching program, the artists-in-the-school are soon confronted with the 
hard choice of doing their own work or teaching the learners, and this defeats 
their purpose. Art specialists are too few and far between and are simply 
overworked. 
The only solution is innovation and experimentation on the part of 
the existing art specialists. In order to enhance or enrich the efficiency 
of the art program in elementary education, the specialist needs to experiment 
and innovate by using personnel and materials that are accessible to him . 
. Del imitations 
The study was conducted over a three year period in a campus complex 
situation. High school student tutors taught art projects to approximately 
400 elementary children (K-3) per year in fifteen different classrooms. 
Hypothesis 
High school student tutors will enhance the efficiency of art in-
struction in elementary schools, and will have other positive advantages 
as by-products. 
Review of Related Literature 
Due to the unique nature of this study very little literature con-
cerned with the use of student tutors could be found. Books, dissertations, 
and articles connected with the establishment of this type study were reviewed. 
- Several studies established the general lack of art education in 
public schools. Related programs in other areas of the curriculum offered 
auxiliary personnel or student teacher help to classroom teachers. It was 
found that exposure to more activities and more people have stimulated and 
increased the level of creativity. 
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Procedure 
High school students were trained according to certain guidelines·, 
and· prepared to teach art in elementary classrooms. The student tutors were 
introduced into the classrooms once a week for forty five minutes over a six 
week period. Students and elementary teachers involved were administered 
questionnaires, and interviews and changes in time spent on art education 
.were measured. 
Analysis 
All teachers involved with the program reported "yes" to the following 
questions: 
Did this program increase your classroom curriculum? 
Was this proje~t an efficie,n_t and effective extension of the 
art program? 
Was the project worthwhile? 
Was the project beneficial to you and your class? 
All students involved reported yes to these fo 11 owing questions: 
Was the project worthwhile? 
Did you learn from your teaching experience? 
Was the project benefic_ial to you? 
Actual time spent in art education processes was increased a total of 
'Seventy percent and in some cases as much as one hundred and five percent. 
Conclusions 
Positive learning-experiences were taking place in the art program. 
A career opportunity was presented and explored by the high school 
students participating in the program. 
The project was determined to be an efficient and effective extension 
of the c~rrent art program. 
The project was beneficial to teachers, children, and student 
tutors. 
Creativity, although very difficult to objectively measure or 
ascertain-, was observed to be stimulated through the interaction of the 
classroom children with the student tutors. 
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Actual art instruction time was increased by as much as one hundred 
and five percent in several cases, and by an over a 11 average of nearly 
seventy percent. 
In view of these conclusions it can be stated that high school student 
tutors will enhance the efficiency of elementary art instruction, and that 
positive by-products result from the program. 
Recommendations . 
The program should be el<tended over a longer period of time such 
as a semester or an entire year. 
Adequate finances should be provided for the program to maximize 
student tutor instruction. 
Pre-tests and post-tests should be administered to the elementary 
children to measure any progress made. 
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APPENDICES 
APPENDIX A 
ART PROJECT BOOKLETS COMPILED BY THE STUDENT TUTORS 
Copies of three project booklets compiled by the high school 
student tutors during the three year period are on file in the Materials 
Center of the Johnson Camden Library and the Art Department of Morehead 
State University. Each booklet contains from twenty to forty simple art 
projects d,esigned to be taught and used on the elementary level. 
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APPENDIX B 
"LEARNING FROM BOTH SIDES OF THE CRAYON": 
A SLIDE SOUND PRESENTATION 
A copy of the audio-visual presentation "Learning from Both 
Sides of the Crayon", is on file in the Art Department of Morehead 
State University, Morehead, Kentucky. The presentation consists of 
one hundred and fifty two 2 x 2 slides synchronized with a cassette 
tape. To get a better understanding of the entire student tutor project 
it is recommended this presentation be viewed. 
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APPENDIX C 
Name 
--( N-o-t-Ne_c_e_s_s_a_ry_) ___ _ 
TEACHER EVALUATION PROJECT 
1. - Was the project worthwhile? 
Yes, highly yes of little value no 
2. -Was your team of students on time, helpful and courteous? 
3. Was the team efficient and well organized? 
4. - _ Was .the project beneficial_ to your class? -How? -
5. Was-the project beneficial to· you? How? 
6. Do you believe the project was beneficial to the High School students? 
How? 
·: ( 
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. 7. Could you see any effects. good or bad as a rsult of an directly related 
to the project? 
8. Was there any change in interest in the creative process which was 
directly related to the High School students? 
9. · Did the project add variety to your school day? 
10. Did this increase your classroom curriculum? 
11. Do you feel this project is an efficient and effective .extension of the 
art program at McClain? 
12. What can be done to improve this· project? · 
13. Also add your written evaluation. Summarize your experiences and feelings 
connected with this program. (Use back if more space is needed) 
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